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Tucson Unified School District’s teachers will impact student reading achievement 

by providing differentiated small-group instruction. Students will improve their 

comprehension by reading more text at their instructional level during guided reading 

small-group instruction on a daily basis. 

To help Tucson Unified School District’s teachers deliver high-quality, small-group 

guided reading instruction while meeting the needs of striving readers, Scholastic 

presents this proposal to deepen the partnership with TUSD by providing resources and 

strategies to support their guided reading initiative. 

Through rigorous high-quality reading instruction; interactive read aloud; shared 

reading; voluminous, engaged independent reading; small-group intensive guided 

reading instruction with Scholastic EDGE; and appropriate professional learning; the 

schools in this initiative have the best opportunity to:

• Implement intensive, data-driven guided reading 

instruction and intervention with striving readers

• Build stronger reading and analytical skills around increasingly complex text

• Scafold striving readers to high-volume independent reading

For the past 98 years, Scholastic’s mission has not changed—to encourage the 

intellectual and personal growth of all children through literacy, the cornerstone of all 

learning. Scholastic programs and services are based on expert research, and success 

is measured by gathering constant feedback and data from the leaders served in the 

education community and from parents, teachers and students across the country. 

What We Heard
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Scholastic EDGE, for Grades PreK-6, authored by literacy expert Adria Klein, Ph.D., is a  

unique program speciically created for striving readers and English Language Learners 

who are reading 6 to 24 months below grade level. This includes intermediate students 

who need accessible and age-appropriate content, as well as early readers who lack 

conidence, comprehension, and luency with text. EDGE is grounded in research-based 

best-practices; it provides the support and substantive scaffolding necessary to get 

striving readers and English Language Learners on an accelerated path. EDGE provides 

accessible, compelling, leveled fiction and informational text of various genres, and 

text types to build conidence and sustain engagement during small-group, facilitated 

instruction (see Appendix A for a full program overview).

To this end, EDGE is comprised of carefully leveled texts that provide a perfect balance 

of both support and challenge, as well as:

• Access to high quality books at appropriate instructional levels helps provide 

students with the support they need to become proicient readers (Allington, 2013; 

Fountas & Pinnell, 2006)

• Appropriately difficult texts—books that are truly matched to each reader—to 

produce substantive reading growth

Teachers want their students to thrive as successful, confident readers—and 

making sure that happens begins with sensitive, responsive reading instruction, 

an understanding of how text supports the learning to read process, and access 

to enough high quality books at appropriate instructional levels to provide 

students with the support they need to become proicient readers. The role leveled 

text plays in this process is essential. As Fountas and Pinnell (2006) note, “a level is 

an approximation, not an absolute designation; not all books on a level are precisely 

alike.” Each level and book encompass multiple variables, including the background 

knowledge required of the reader to understand the text, the reader’s ability to process 

words and comprehend the text, the number of complex sentences embedded in the 

text, the reader’s engagement with the topic, and so on (Fountas & Pinnell, 2006).                    

2

Scholastic EDGE: 
Give Striving Readers 
a Winning Edge



Tucson Uniied School District & Scholastic Education: Giving Striving Readers a Winning Edge

Author of Scholastic EDGE: 
Adria Klein, Ph.D.

Dr. Klein is a professor emerita of reading education at CSU San 

Bernardino where she was the Chair of the Department of 

Elementary and Bilingual Education. A former president 

of the California Reading Association, she also served on 

the International Literacy Association’s Board of Directors. 

Currently, Adria is the director of a center focused on early 

literacy intervention at Saint Mary’s College of California. She 

also serves as a reviewer for the professional journal The Reading 

Teacher.

Dr. Klein is renowned for her work with school districts across the United States to 

support literacy instruction for striving readers, English language learners, and other 

student populations. She works with striving students across the grade levels and 

has taught reading on five continents. Adria has authored or co-authored many 

professional books and articles about guided reading and other literacy topics.



In a review of the research on efective practices for striving readers, Richard Allington 

(2013) found that the most effective intervention programs provide, minimally, daily 

30-minutes of very small group intervention lessons . . . . The goal is accelerated reading 

growth and that all reading growth is linked to the amount of high-success reading that 

students actually do.”

Guided reading lessons increase the volume of independent reading that students do; 

provide explicit instruction in accurate, luent reading; expand academic vocabulary 

through reading, writing, conversation and explicit instruction; build foundational 

reading skills; invite students to write about reading; and, in multiple ways, create 

engagement in and motivation for reading. 

The Center for the Improvement of Early Reading Achievement (CIERA) studied teachers 

and how their students performed on standardized tests and found that time spent in 

small group instruction for reading distinguished the most efective schools from the 

other schools in the study. The table below demonstrates how the most accomplished 

teachers spent almost twice as much time in small group instruction than in whole class 

instruction (Taylor, et al., 2000). 
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Research: Intensive Guided 
Reading Instruction & 
Intervention

Efectiveness
Minutes Spent in 

Small Group
Minutes Spent in 

Whole Group

Minutes Spent 
in Independent 

Reading

Total Minutes in 
Reading

Most Effective 
Schools

60 25 28 134

Moderately 
Efective Schools

26 37 27 113

Least Efective 
Schools

38 30 19 113

Time Spent in Reading Instruction by School Efectiveness Level
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Getting the right books into students’ hands is the key that opens the way to 

strategic intervention strategies that work. Students thrive in classrooms that are 

illed with books at diferent levels. Using appropriately diicult texts—books that are 

truly matched to each reader—produces substantive reading growth. This is especially 

true for students who ind reading challenging (Ehri, et al; 2007). Note that providing 

lots of opportunities for struggling readers to read texts with high accuracy explains 

almost all of the success the teachers had in producing accelerated growth.

Fuchs, Fuchs and Vaughn’s (2008) research builds on that premise and outlines 

guidelines for implementing efective Tier-2 interventions support including: 

• Form same-ability, small groups

• Provide daily, targeted instruction that is explicit, systematic, and that provides 

ample practice opportunities with immediate feedback

• Ensure that students are reading texts at the appropriate level of diiculty

• Match reading levels to the purpose of reading

• Provide many opportunities for struggling readers to apply phonics and word study 

learning to reading words, word lists, and connected texts

• Include writing to support reading and spelling

Fisher, Frey and Hattie (2016) looked at the efect sizes of these small-group practices 

and found statistically significant effects for small group instruction with flexible 

grouping (0.49), where the groups must change; teachers provide feedback around a 

speciic goal (0.75) just in time; student-centered teaching = 0.54) where the instruction 

matches the needs of the group; and teacher clarity (0.75) when s/he is clear with the 

students in small group about what they are learning and why.

EDGE immerses students in rich, complex authentic text via thoughtfully scafolded 

small group guided reading instruction, and marshals the full force of language—

listening, speaking, reading and writing—to build a bridge to successful independent 

reading.
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Research: Voluminous 
Reading

The success equation is clear: access to quality books influences how much 

students read, and the more students read, the more proficient they become. 

Students must log hours of reading every day—both at school and at home—to reach 

the level of achievement our complex world now demands. Malcolm Gladwell (2009) 

reminds us that the most successful among us top the chart because of dedication 

to practice—10,000 hours or more. Volume of reading is critical in the development of 

reading proiciency (Johnston, 2011); volume is deined as a combination of the time 

students spend reading plus the numbers of words they actually consume as they read 

(Allington, 2013; Guthrie, 2004).

In their seminal article, What Reading Does for the Mind, Keith Stanovich and Anne 

Cunningham remind us that the bulk of a child’s vocabulary develops indirectly, through 

language exposure, rather than directly, as a consequence of being taught meanings of 

words. What’s more, researchers agree that the primary diference between individual 

variations in students’ vocabulary has to do with their exposure to text and reading 

volume. That’s because oral language, compared to written, is lexically impoverished. 

Students encounter much richer language, replete with rare words, in the pages 

of authentic literature than they do in conversation with their parents or through 

television. Rich, vibrant language is readily available in books—but kids who don’t 

read don’t access that language. That lack of access, in turn, makes it hard for them 

to understand texts that are more sophisticated (2001).

Students who read have a profound advantage over students who don’t, simply in the 

sheer exposure they gain to sophisticated words. Research shows the average child 

at the 90th percentile reads almost two million words per year outside of school—more 

than 200 times more words than the child at the 10th percentile, who reads just 8,000 

words outside of school during a year. To put it another way, the entire year’s out-of-

school reading for the child at the 10th percentile amounts to just two days of reading for 

the child at the 90th percentile. These dramatic diferences, combined with the lexical 

richness of print, act to create large vocabulary diferences between children.

The advantage readers have over nonreaders does not end with vocabulary; growth 

in verbal skills and in conceptual knowledge of the world is also most readily available 

through reading and books. Study after study reveals that those who read extensively 

and intensively know more about the world. Equally important, enthusiastic readers 

recognize misinformation. Engaged avid readers develop the essential critical analysis 

skills required by the new standards. What’s more, Cunningham and Stanovich found 
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that avid readers who log hours inside books are quick to spot misinformation—an 

indispensible skill all students must develop as digital information is now doubling every 

72 hours (Darling-Hammond, 2010). 

To support striving readers in these endeavors, EDGE scaffolds striving readers as 

they transfer the skills and strategies practiced in small group to their independent 

reading practice. From the engaging, authentic text in EDGE, to the Extend Literacy 

discussions around the rich text, to the EDGE UP! prompts that challenge readers 

toward the next level of reading comprehension, EDGE invites readers to apply the 

strategies they learn to the next text they read.

Reading proficiency—developed with the support of an informed, knowledgeable 

teacher and hours and hours of reading practice with books that engage the mind 

and spirit—contributes directly to a lifetime of beneits for every student. For all these 

reasons, TUSD’s vision of providing students with independent reading coupled with 

intensive, data-driven guided reading instruction and reader-text-match during the 

summer literacy camp lays the foundation for academic success and achievement.
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Professional Learning: 

Getting Started with EDGE

To support TUSD teachers’ implementation of EDGE, Scholastic provides an initial 

half-day of program professional learning detailed below. 

The EDGE implementation training will provide EDGE teachers the tools necessary to 

deliver small group, Guided Reading instruction to striving readers. During the 3-hour 

session, teachers will learn how the program resources support striving readers, how 

to match students to text and resources based on assessment data, and how to 

deliver an effective lesson using the appropriate scaffolds provided in the teaching 

resources. Teachers will develop a schedule for using running records and other reading 

assessments to monitor student progress and set the instructional focus for each guided 

reading lesson. Teachers will leave with a plan for how to manage the implementation 

from launch through the establishment of student independence in centers.  

Participants will be able to:

• Select appropriate EDGE resources for students

• Plan and teach an EDGE lesson

• Evaluate the efectiveness of an EDGE lesson 

• Use a variety of reading assessment data to track student 

progress and make instructional decisions 
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EDGE Session Components Timing Artifacts of Learning 

Welcome and Introduction 

1. Introduction/Community Builder 

2. Session objectives and agenda 

10 minutes • Parking lot questions

EDGE Overview

1. Supporting striving readers with EDGE?

2. EDGE levels and resource overview

20 minutes • Participant Guide: Student Proile 

Lesson Planning 

1. Model All Kinds of Ears lesson

2. Within and beyond the Teaching Cards 

3. Build your lesson

45 minutes • Lesson Plan 

Break 10 minutes 

Resource Exploration 

1. Other print and digital resources 

2. Implementation planning and pacing 
15 minutes • Implementation Plan 

Lesson in Action 

1. Review EDGE lesson Picture of Excellence (POE)

2. Deliberate practice of EDGE lesson 

55 minutes • POE rubric for lesson plan delivery 

Tracking Progress

1. Running Records and Monitoring Comprehension 
10 minutes • Student progress tracking plan 

Action Planning and Closing 

1. Action Plan for Summer Implementation (25 days and center 
activities) 

2. Closing and Final Questions 

15 minutes 
• Session relection 
• Action Plan 

Professional Learning:
Sample Session Agenda 
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In Summary

Scholastic EDGE draws together breakthrough research on multiple fronts: wide, 

independent reading, volume of reading, data-driven guided reading instruction, 

reader-text-match, and authentic leveled books. Research has demonstrated again 

and again that providing students with time to read at school enhances their reading 

ability and is signiicantly related to gains in reading achievement (Swan, Coddington, 

Guthrie, 2010). EDGE is founded on the pivotal understanding that striving readers 

need accelerated progress with a bank of known skills and strategies to help them 

problem solve when reading new texts. The volume of reading in which students engage 

profoundly influences their achievement—and this is especially so when students 

are guided and monitored during that small-group reading and read books at an 

appropriate level of diiculty. 

And this—access to “just right” books matched to every reader—coupled with precise, 

data-driven small-group guided reading instruction with authentic, engaging text is the 

hallmark of Scholastic EDGE.

The recommendations described here present comprehensive and sustainable 

solutions to meet these needs. Scholastic looks forward to inalizing the details of this 

collaboration with TUSD’s leadership, and creating an ongoing partnership to increase 

the literacy skills of striving readers throughout the district.

Please contact the following Scholastic Education representatives for more 

information:

Nicole Kupser, Account Executive

480.215.1483 • NKupser@scholastic.com

Brian Chernow, Regional Director, Far West

949.328.0627 • BChernow@scholastic.com

Becky Bone, Director of Literacy, National Literacy Initiatives

407.247.6790 • BBone@scholastic.com
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Appendix A
Program Overview 
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Writing to Extend Literacy

EDGE provides students with the opportunity to develop strong writing skills to take full 

advantage of the power of writing as a tool to strengthen reading comprehension. EDGE 

Teaching Cards provide robust, title-related writing prompts for each book. The Write in 

Response to Reading activities are designed to enhance comprehension and make students’ 

thinking about the texts visible. The teaching card provides three ‘Write in Response to 

Reading options, and the EDGE UP! Icon identiies the most challenging writing option, which 

allows teachers to diferentiate and accelerate support based on students’ needs.  In addition 

to the writing activities, the digital bookmarks and graphic organizers ofer more options for 

integrating writing into student interaction with the text. 

Fostering Social-Emotional Skills 

The routines and rhythm of every Scholastic EDGE book help support social and emotional 

(SEL) development before, during, and after reading; students are given the tools to help 

them engage with the text, focus their attention, and take responsibility as they read. 

Because Scholastic EDGE emphasizes using a book’s specific genre, text structure, and 

features to help students navigate the text and set goals for reading, and in turn they 

become more lexible, resilient, and conident readers. By participating in small-group and 

partner work, students, with teacher support, develop stronger skills related to friendship, 

kindness, and cooperation and collaborative problem-solving.

Technology to Support Teachers and Students

While the main texts students read in EDGE are print texts, technology is integrated into the 

program. EDGE online ofers resources for both the teacher and students. Digital resources 

include: 

• Streaming videos ofering concise exploration of key comprehension 

strategies that teachers may elect to use during whole group, 

small group, or individual instruction (Grades 3-6) 

• Book-speciic downloadable phonics practice pages (Levels A-I) 

• Downloadable comprehension graphic organizers to help students visualize their 

thinking, record their understandings, and analyze more complex text (Levels A-V)

• Downloadable book-speciic bookmarks that support striving readers (Levels J-V) that:

• Break reading into manageable chunks

• Explore given questions as students read

• Enhance understanding by incorporating fun facts related to the story

• Support the skills students need to develop and succeed as independent readers 

• Provide comprehension questions for teachers to check in with students as they read

• Connect to the Internet feature on each Teaching Card
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